
Indigenous	  peoples'	  linguis.c	  human	  rights	  -‐	  
enough	  to	  prevent	  linguis.c	  genocide?

Global Indigenous Preparatory Conference
 for the UN World Conference on Indigenous Peoples 2014 

Áltá, Norway, June 8-12, 2013
Sámediggi/ Sametinget

 Tove Skutnabb-Kangas
www.Tove-Skutnabb-Kangas.org

 skutnabbkangas@gmail.com

1Thursday, June 13, 13

http://babel.ruc.dk/~tovesku/
http://babel.ruc.dk/~tovesku/
mailto:tovesk@babel.ruc.dk
mailto:tovesk@babel.ruc.dk


Thanks / Giitu

I would like to thank the ancestors of all the 
Saami for not only letting me speak here, but 
also for enabling today’s Saami to still speak the 
Saami languages and know much of the cultures.

Likewise, I would like to give my heartfelt 
thanks to all my many Saami friends who have 
generously shared their knowledges and 
experiences with me for the almost 45 years that 
I have worked with Saami colleagues and 
friends. Without you I would have understood 
very little. Giitu!
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Thanks / Giitu

In addition to being an academic (see my home 
page) I am also an ecological smallholder, 
sharing the work with my husband, (professor 
emeritus) Robert Phillipson. The next urgent 
jobs, coming home from Alta: picking 
strawberries for the winter, and slaughtering a 
young ram and an old ewe...
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Education is one of the best ways 
of controlling the mind, through 
language. Formal education is 

one of the best places to kill - or 
develop - languages. (Formal) 
education is where capability 
development - or capability 

deprivation - happens.
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We need positive arguments 
about why people should 

have linguistic human rights 
and why the world’s 

linguistic diversity should be 
maintained
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Linguistic Human Rights might be one way of
§Promoting self-determination, including understanding 

and demanding free prior informed consent;

§Preventing linguistic genocide;

§Promoting the maintenance of  the world’s linguistic 
diversity, and, through this, promoting biodiversity;

§  Promoting integration and defending people against 
forced assimilation which leads to homogenisation;

§Promoting positive state policies towards Indigenous and 
minority languages and their speakers: including fighting 
poverty through capability development in education; 

§Fighting global growthism through knowledge about 
sustainability and thus protecting Mother Earth. 
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LINGUISTIC HUMAN RIGHTS

I will present some basics about language 
rights and linguistic human rights, 
looking at legal issues from a sociological, 
sociolinguistic, political science and 
educational point of view.

I start with  linguistic human rights. What 
are they?
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Some language rights
+

Human rights

=
LINGUISTIC HUMAN 

RIGHTS
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Are all language rights linguistic 
HUMAN rights (LHRs)? 

lNO. Only language rights which are so fundamental 
that every individual has them because that 
individual is a human being, so inalienable that no 
state is allowed to violate them, and necessary for 
individuals and groups to live a dignified life, are 
LHRs.

lOther language rights may be  enrichment-oriented 
(e.g. necessary for good jobs, mobility, etc). These 
are sometimes called instrumental language rights.
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Are all language rights linguistic 
HUMAN rights? 

The distinction between NECESSARY 
and ENRICHMENT-ORIENTED 

rights is a sociological

 not legal distinction
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Some distinctions and dichotomies

•Who can have rights? Individuals, collectivities, 
languages

•Personal vs territorial rights

•Negative vs positive rights

•Instrumental or expressive rights

•Toleration-oriented vs promotion-oriented right

•Rights in ”hard law” vs ”soft law”

•Different right for different groups
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Who or what can have LHRs? 1
 Individuals, collectivities, and languages

LHRs can be individual, as in (Art. 
30 in) the UN Convention on the 
Rights of the Child or in the UN 
Declaration on the Rights of 
Persons Belonging to National or 
Ethnic, Religious and Linguistic 
Minorities.
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Who or what can have LHRs? 2
 Individuals, collectivities, and languages

 LHRs can also be collective, as in the UN 
Declaration on the Rights of Indigenous 
Peoples (UNDRIP) and Council of Europe’s 
Framework Convention for the Protection 
of National Minorities (even if both are 
constantly jumping between individual and 
collective levels) (all emphases added). 
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Who or what can have LHRs? 3
 Individuals, collectivities, and languages

 Finally, languages themselves 
(rather than speakers/signers) can 
also be granted rights (as in the 
European Charter for Regional 
or Minority Languages).
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Personal or territorial rights

 LHRs can be personal (a person has them, 
regardless of where in a country s/he lives; e.g. 
the right of the Saami in Norway to teaching 
of Saami as a subject), or territorial (as in 
Switzerland: people have language-related 
rights only in the canton’s where a certain 
language - German, French, Italian or 
Romansch - has been designated as official, 
but not in other cantons) or a combination of 
these (as in Finland for Swedish-speakers).
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Negative or positive rights
LHRs can be negative (or non-discrimination) rights 

or positive (or affirmative) rights. Negative rights forbid 
discrimination on the basis of various characteristics, e.g. 
language. Positive rights, according to Max van der 
Stoel (1999) encompassing affirmative obligations 
beyond non-discrimination, include a number of rights 
pertinent to minorities simply by virtue of their minority 
status, such as the right to use their language. They are 
necessary because a pure non-discrimination norm could 
have the effect of forcing Indigenous/tribal peoples and 
minorities/minoritized people (hereafter ITMs) to 
assimilate to a majority or dominant language, effectively 
denying them their rights to identity. 
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Instrumental or expressive rights

LHRs can be discussed from an 
instrumental point of view, 
seeing languages purely as means 
of communication, or as markers 
of identity, with an expressive 
interest. Some researchers see 
only expressive rights as LHRs.
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Toleration-oriented vs promotion-oriented rights

There is a continuum in laws and 
regulations about languages and 
their use, starting with 
forbidding the use of certain 
languages, through tolerating 
them, to promoting them.
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Rights in ”hard law” vs ”soft law”

Usually Treaties, Charters and Conventions which can be 
signed and ratified and which have monitoring mechanisms 
and sanctions and where individuals or collectivities can 
sue a state if their rights are not respected belong to “hard 
law”. Likewise, constitutions and various legal regulations 
and decrees (can) belong to “hard law”.

 Court decisions, especially in Supreme courts and 
international courts interpret laws, and these 
interpretations, “soft law”, can develop into “hard law”.

Declarations, Recommendations, etc have mostly no legal 
force. Instead, some of them can be morally “binding”.
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Different rights for various groups:
hierarchies: some have more rights

•1. Linguistic majorities / dominant language 
speakers, vs minority/dominated lg speakers

•National (autochthonous) minorities

•Indigenous peoples

•Immigrant minorities

•Refugee minorities

•2. Speakers of oral languages                          
vs users of Sign languages
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Different rights for various groups 2.

 Speakers of oral languages have 
many more rights than users of 
Sign languages (even if users of 
Sign languages have some rights 
as a handicap group).
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Hierarchies? Either/or? NO!

All of the rights enumerated 
are necessary. There is/should 
be no conflict between the 
various types of right.
 LHRs should not be hierarch-
ised. Either/or discussions & 
claims are destructive.
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But do ITM children 
have Linguistic Human 

Rights in Human 
Rights instruments?
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Who are the ITM children?

Indigenous/ Tribal,
Minority (including autochthonous,  
immigrant and refugee minority and 

Deaf children) and 
Minoritised children (for definitions, 
see Skutnabb-Kangas & McCarty 

2008)
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What happens to languages in 
(binding) human rights 
instruments? And, especially:

What happens to languages in 
educational articles in 
(binding) human rights 
instruments?
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LANGUAGE in human rights instruments
lLANGUAGE is one of the most important 

ones of those human characteristics on the 
basis of which people are not allowed to be 
discriminated against. Others are gender, 
”race” and religion. There are more, but these 
four are the central ones; they are in most 
instruments.

lStill LANGUAGE often disappears in the 
educational paragraphs of (binding) HRs 
instruments.
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Language disappears
 in (binding) educational 

paragraphs
in human rights instruments

§The Universal Declaration of 
Human Rights (1948):  the 
paragraph on education (26) does 
not refer to language at all.
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Language disappears
 in binding educational paragraphs 

in human rights instruments
The International Covenant on Economic, Social and 

Cultural Rights (1966) mentions language on a par with 
race, colour, sex, religion, etc. in its general Article (2.2).

 Its education Article (13.1) explicitly refers to 'racial, ethnic 
or religious groups'  but omits here reference to 
language or linguistic groups:

 &... education shall enable all persons to participate 
effectively in a free society, promote 
understanding, tolerance and friendship among all 
nations and all racial, ethnic or religious groups ... 
(emphasis added)
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IF language is mentioned, the 
binding educational clauses of 
human rights instruments have 
more opt-outs, modifications, 
alternatives, claw-backs, etc. 

than other Articles
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UN Declaration on the Rights of Persons 
Belonging to National or Ethnic, Religious 

and Linguistic Minorities, 1992 
§ 1.1. States shall protect the existence and the national or ethnic, 

cultural, religious and linguistic identity of minorities within their 
respective territories, and shall encourage conditions for the 
promotion of that identity. (emphases added, 'obligating' and 
positive measures, 'opt-outs'). 

§ & 1.2. States shall adopt appropriate legislative and other measures 
to achieve those ends.

§ 4.3. States should take appropriate measures so that, wherever 
possible, persons belonging to minorities have adequate 
opportunities to learn their mother tongue or to have instruction 
in their mother tongue. 
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Council of Europe’s
 Framework Convention for the 

Protection of National Minorities 
and 

The European Charter for Regional 
or Minority Languages,
 both in force since 1998. 

The list of treaties: http://www.conventions.coe.int/Treaty/
Commun/ListeTraites.asp?CM=8&CL=ENG

Their treaty numbers are 148 and 158.
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Council of Europe’s Framework 
Convention for the Protection of 

National Minorities

•In areas inhabited by persons belonging to national 
minorities traditionally or in substantial numbers, if 
there is sufficient demand, the parties shall 
endeavour to ensure, as far as possible and within 
the framework of their education systems, that 
persons belonging to those minorities have 
adequate opportunities for being taught in the 
minority language or for receiving instruction in 
this language (emphases added). 

41Thursday, June 13, 13



Framework Convention for the Protection of National Minorities 
and  The European Charter for Regional or Minority Languages:

§ ‘as far as possible’

§ ‘within the framework of [the State's] education systems’, 

§ ‘appropriate measures’

§ ‘adequate opportunities’

§ ‘if there is sufficient demand’ 

§ ‘substantial numbers’

§ ‘pupils who so wish in a number considered sufficient’

§ ‘if the number of users of a regional or minority language 
justifies it’.
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Educational linguistic human 
rights, especially the right to 

mother tongue medium 
education, are among the 

most important rights for any 
Indigenous people or minority.
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 Without them, an Indigenous people or 
a minority whose children attend school, 

usually has to accept subtractive 
teaching through the medium of a 

dominant/majority language.
 It cannot reproduce itself as an 
Indigenous people or a minority.

 It cannot integrate but is forced to 
assimilate.
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Assimilation is 
subtractive

Integration is additive
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So far, very few language-related rights 
exist in binding educational clauses in 

Human Rights instruments

The conclusion from a short overview of 
educational LHRs thus is that the process of 

developing them is only at its beginning. 
Still, work with them is important for several 

reasons. One might hope that people 
succeed in keeping up their languages despite 
the lack of LHRs until the situation is better.
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What about recent HRs instruments? 

United Nations Declaration on the 
Rights of Indigenous Peoples 
Adopted by General Assembly Resolution 61/295 on 13 September 
2007 
http://www.un.org/esa/socdev/unpfii/en/drip.html 

United Nations Convention on the 
Rights of Persons with Disabilities
Adopted by General Assembly Resolution A/RES/61/106 on 13 
December 2006
http://www.un.org/disabilities/convention/
conventionfull.shtml
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United Nations Declaration on the Rights 
of Indigenous Peoples, Art. 13 & 14

§ 'obligating' and positive measures, 'opt-outs'

Article 13
1. Indigenous peoples have the right to revitalize, use, develop 
and transmit to future generations their histories, languages, 
oral traditions, philosophies, writing systems and literatures, and to 
designate and retain their own names for communities, places and 
persons.
2. States shall take effective measures to ensure that this 
right is protected and also to ensure that indigenous peoples 
can understand and be understood in political, legal and 
administrative proceedings, where necessary through the 
provision of interpretation or by other appropriate means.
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United Nations Declaration on the Rights 
of Indigenous Peoples, Art. 13 & 14

Article 14
1. Indigenous peoples have the right to establish and control their 
educational systems and institutions providing education in their 
own languages, in a manner appropriate to their cultural methods of 
teaching and learning.
2. Indigenous individuals, particularly children, have the right to all 
levels and forms of education of the State without discrimination.
3. States shall, in conjunction with indigenous peoples, take effective 
measures, in order for indigenous individuals, particularly children, 
including those living outside their communities, to have access, 
when possible, to an education in their own culture and provided in 
their own language.

•
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United Nations Declaration on the Rights 
of Indigenous Peoples, Art. 14

• The IPs ‘have the right to establish and control their 
educational systems and institutions providing education in their 
own languages’. But who pays?? IPs themselves???

• The IPs ‘have the right to all levels and forms of education of 
the State without discrimination’. In State education, usually the 
State pays, or is supposed to pay!

• This means that a State can claim to fulfil its obligations if it 
“allows” the IPs to establish PRIVATE schools, with their own 
language - but at their own cost, whereas State education 
through the medium of a/the State language is (supposed to 
be) free. This is NOT following the spirit of the Declaration, 
but formally is is OK. Still, forced assimilation may be the 
consequence. 

•Are legal “guarantees” enough? NO!!!
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Problems that a language 
rights approach has to address

•Relationship between language and 
culture (questioned by some researchers)

•Costs (politicians claim they are high)

•Who benefits - are today’s beneficiaries 
ready to share power?

•Strategies for political processes for 
change.
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Paz, Moria (2013). The Failed Promise of Language Rights: A 
Critique of the International Language Rights Regime, Harvard 
International Law Journal / Vol. 54:1, Winter 2013. pp. 157-218.
• “Language right claims are demands for new distributions of power. 

But the accommodation of multiple languages in a single economy is 
enormously costly... The emphasis on the bond between language and 
culture suggests that the problems with and solutions to language 
protection lie in the realm of culture, where communities generate 
their collective self-understandings. But it leaves the question of costs
—with some that lose and others that win—largely unaddressed. 
Further, it also foregrounds the bearer of the right, the minorities (or 
the victim of violation), but backgrounds the beneficiaries of the 
regime that enjoy both the material and non-material benefits of the 
existing order. Human rights scholars and treaty language see culture, 
but they forget to consider who will bear the costs of vindicating 
language demands (and cultural preferences), and who benefits from 
the privilege and how. Similarly, the mobilization of rights talk leaves 
very little room for the working of politics.” (pp. 207-208, emphases 
added).
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HRs’ lawyer Katarina Tomaševski
 Former UN Special Rapporteur on the Right 

to Education (1996: 104) : 
• “The purpose of international human rights law 

is 

•to act as correctives to the free market 

•to overrule the law of supply and demand and 
remove price-tags from people and from 
necessities for their survival”. 

Linguistic (and cultural) rights in education 
are, as human rights, necessities  for survival.
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Does implementation work? 
Human rights indicators

It is important to use multidisciplinary approaches 
when assessing to what extent  linguistic human rights 

have been successful. A legal approach such as Moria Paz‘ 
is just one of them. The Office of the High 

Commissioner  of Human Rights is developing and using 
various indicators to assess implementation of HRs in 

various areas:   
http://www.ohchr.org/EN/Issues/Indicators/Pages/

HRIndicatorsIndex.aspx

Each country is encouraged to develop their own 
indicators. E.g. Finland has started.
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What is happening 
today to the world’s 
languages? Are they 
being maintained?

NO
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Languages are today being 
killed faster than ever 

before in human history
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3-600 (spoken) languages left in 2100?

 Optimistic 
estimates
50%

 of today’s spoken 
languages may be 

extinct or 
seriously 

endangered in 
2100

Pessimistic but 
realistic 

estimates
90-95%

may be extinct 
or seriously 

endangered in 
2100
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Why do languages 
disappear?

Two paradigms
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In studying causes for the 
disappearance of languages 

we find two explanatory 
paradigms:

 language death and 
language murder. 
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When languages, the vast libraries of human intangible 
heritage, disappear, is it

  (natural) death   or is it    murder?

§DEATH
§Languages  just disappear 

naturally…
§Languages commit suicide; 

speakers  are leaving them 
voluntarily for instrumental 
reasons and for their own 
good

§MURDER
§Arson: the libraries are 

set on fire!
§Educational systems, 

mass media, etc 
participate in committing 
linguistic and cultural 
genocide

Which paradigm corresponds to the situations you know? 
Is it death or is it  murder?
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The difference between seeing the disappearance of 
languages as death or as murder?

§DEATH
§ If languages  just 

disappear naturally, there 
is no agent. The only 
ones to blame are the 
speakers them-selves. It 
is THEIR individual and 
collective responsibi-

    lity … and they have 
profited by language 
shift.

§MURDER
§ If languages have been murdered/ 

killed, we can analyse the 
structural and ideological agents  
responsible: the world’s 
economic, techno-military and 
political systems.  Even when 
language shift has happened with 
speakers’ ”consent”,  ideological  
factors behind this ”consent” can 
be analysed.
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Language murder – killer languages at work 

What is a killer language 1

When ”big” languages are learned 
subtractively (at the cost of the 

mother tongues) rather than 
additively (in addition to mother 
tongues), they become KILLER 

LANGUAGES
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What is a killer language 2

”Being” a killer language is NOT a 
characteristic of a language. It is a 
question of how a language functions 
in relation to other languages.

 ANY language can become a killer 
language in relation to some other 
language.
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What is a killer language 3

Besides, ”languages” do not kill each other. 
It is the power relations between the 
speakers of the languages that are the 
decisive factors behind the unequal 
relations between the languages which 
then cause people from dominated 
groups to learn other languages 
subtractively, at the cost of their own.
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KILLER LANGUAGES 4

Killer languages
 pose serious threats towards
 the linguistic diversity of the 

world.
66Thursday, June 13, 13



English is today the world’s 
most important killer 

language…
.… but most dominant languages function 
as killer languages vis-à-vis  smaller or less 

powerful languages. There is a nested 
hierarchy of languages, and glottophagy 

(”language cannibalism”).
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Sign languages and killer languages 

§ ALL oral languages can, through enforced oralism, 
function as killer languages, in relation to Sign languages

§ Official/national oral languages may be especially 
important killer languages vis-a-vis Sign languages

§ The American Sign Language may pose serious threats 
towards all other Sign languages, if it is learned 
subtractively. It may be the worst killer language among 
Sign languages 
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When speakers shift to another 
language, and their own language 

disappears, the incoming new 
language can function as a killer 

language.

 English may be functioning as a killer 
language even in relation to Norwegian 
and other ”big” Nordic languages in 

some domains 
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(”NATURAL”) DEATH OR MURDER? My claim:

•Languages do NOT just disappear 
naturally.

•Languages do NOT ”commit suicide”. 
In most cases, speakers do NOT leave 
them voluntarily, for instrumental 
reasons, and for their own good.

•Languages are ”murdered”. Most 
disappearing languages are victims of  
linguistic genocide.
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What happens in most educational 
systems in the world in relation to 
ITM children? Instead of fighting 
human rights abuses, they are 
supporting
1. violation of the right to 
education 
2. linguistic genocide and 
3. crimes against humanity
4. poverty
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Can most Indigenous and minority 
education in the world really be claimed 
to violate the right to education, to 
participate in committing linguistic and 
cultural genocide, according to the 
genocide definitions in the UN Genocide 
Convention? Can it be seen as a crime 
against humanity? Can it be seen as 
promoting (instead of fighting) poverty?

 Robert Dunbar (human rights lawyer) and I have 
explored these questions in several publications. 
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In the first Expert paper that we wrote for 
the United Nations Permanent Forum on 
Indigenous Issues (Magga et al. 2005), we 
looked at violations of the (human) right to 
education. The report contains sociological 
and legal argumentation where we show that 
to educate ITM children through a dominant 
language in a submersion (or even early-exit 
transitional) programme violates the human 
right to education. 
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Magga, Ole Henrik, Nicolaisen, Ida, Trask, 
Mililani, Dunbar, Robert  and Skutnabb-
Kangas, Tove (2005). Indigenous 
Children’s Education and Indigenous 
Languages. Expert paper written for the 
United Nations Permanent Forum on 
Indigenous Issues. New York: United 
Nations.
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Subtractive dominant-language medium 
education for ITM children

is organized against solid research 
evidence about how best to reach 
high levels of bilingualism or 
multilingualism and how to enable 
these children to achieve 
academically in school.
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Dominant-language-only 
submersion programmes “are 

widely attested as the least 
effective educationally for 

minority language students” 
(May & Hill 2003: 14, study commissioned 
by the Māori Section of the Aotearoa/New 

Zealand Ministry of Education).
 http://www.minedu.govt.nz/ 
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Early transition [i.e. early-exit transitional pro-
grammes]to the international language of
 wider communication across Africa
[i.e. English, French, Portuguese]
is accompanied by:
nPoor literacy in L1 and L2
qSACMEQ 11 2005; UIE-ADEA study 2006;

 HSRC studies in S Africa 2007
nPoor numeracy/mathematics & science
qHSRC 2005; 2007
nHigh failure and drop-out rates
qObanya 1999; Bamgbose 2000
nHigh costs/ wastage of expenditure
q Alidou et al 2006

(from Heugh, Kathleen, 2009)
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“If learners switch from an African MT to FL/L2 
medium, they may seem to do well until half way 
through grade/year 4. After this, progress slows 
down and the gap between L1 and L2 learner 
achievement steadily widens. We now know from 
comprehensive studies in Second Language 
Acquisition […] in Scandinavia, Australia, 
Russian Federation, India, North America, and, 
especially in Africa that it takes 6 - 8 years 
to learn enough L2 to be able to 
learn through the L2.” (Kathleen Heugh)
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See Wayne Thomas and 
Virginia Collier (2012). 

Dual Language 
Education for a 

Transformed World,
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Subtractive dominant-language medium 
education for ITM children

•prevents access to education, 
because of the linguistic, 
pedagogical and psychological 
barriers it creates. Thus it 
violates the right to 
education. 
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 This right is encoded in many 
international human rights 
documents, also in the UN 
Convention on the Rights of the Child 
(Art. 29). The Convention has been 
ratified by ALL other UN member 
states except two: Somalia and the 
USA... 
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Education is planned language shift

• “More than most other authoritative 
specialists, the authorities of the 
educational system are deeply 
implicated in planned language shift... 
Education [is] a very useful and highly 
irreversible language shift mechanism... 
The usual postmodern critique ... misses the 
boat completely” (Fishman 2006: 320).

84Thursday, June 13, 13



ONE REASON FOR THE NEED OF 
LINGUISTIC HUMAN RIGHTS IN 

EDUCATION AND MAINTENANCE OF 
ALL THE WORLD’S  LANGUAGES is

& to counteract linguistic 
genocide in education
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Genocide?
Is the term not 

too strong?
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Agents of linguistic genocide
Educational systems and mass media 

are (the most) important direct 
agents in linguistic and cultural 

genocide.

 Behind them are the world’s 
economic, techno-military and 

political systems.
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UN International Convention on the Prevention and 
Punishment of the Crime of Genocide (E793, 1948). 

Article 2
In the present Convention, genocide 

means any of the following acts 
committed with intent to destroy,

in whole or in part, a national, 
ethnical, racial or religious group,

 as such [emphasis added]:
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 ARTICLE 2 [definitions of genocide]
 (a) Killing members of the group;
 (b) Causing serious bodily or mental harm to 
    members of the group;
 (c) Deliberately inflicting on the group conditions of
    life calculated to bring about its physical    
 destruction  in whole or in part;
 (d) Imposing measures intended to prevent births
   within the group;
 (e) Forcibly transferring children of the  
  group to another group.
 [emphases added]: 
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At least two, possibly three, of the five definitions 
of genocide are relevant for ITM education 

lArticle II(e): 'forcibly transferring 
children of the group to another 
group'; and 

lArticle II(b): 'causing serious bodily 
or mental harm to members of the 
group'; (emphasis added). 

lArticle II(e): 'forcibly transferring 
children of the group to another 
group'; and 

lArticle II(b): 'causing serious bodily 
or mental harm to members of the 
group'; (emphasis added). 
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Dominant-language medium 
education for ITM children

can forcibly transfer 
children of the 
group to another 
group
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EUROPE, Pirjo Janulf, 1998
Janulf  (longitudinal study): of those Finnish 

immigrant minority members in Sweden who 
had had Swedish-medium education,

 NOT ONE SPOKE ANY FINNISH TO 
THEIR OWN CHILDREN. 

Even if they themselves might not have 
forgotten their Finnish completely, their 

children were certainly forcibly transferred to 
the majority group, at least linguistically. 
Assimilationist education is genocidal.

92Thursday, June 13, 13



Dominant-language medium 
education for ITM children

can cause serious 
physical and mental 
harm 
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AFRICA, Edward Williams, 1995
 Zambia and Malawi, 1,500 students, grades 1-7

Zambian pupils had all education in English) ‘Large numbers 
of them have very weak or zero reading competence in 
two languages’.
The Malawi children were taught in local languages during the 
first 4 years, with English as a subject). They had slightly better 
test results in the English language than the Zambian students. 
In addition they read and wrote their own languages. 
Conclusion: ‘there is a clear risk that the policy of using 
English as a vehicular language may contribute to 
stunting, rather than promoting, academic and 
cognitive growth’. This fits the UN genocide definition 
of “causing mental harm”.
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CANADA, Katherine Zozula & Simon Ford, 1985

•Report ‘Keewatin Perspective on Bilingual 
Education’ 

•tells about Canadian Inuit ‘students (taught in 
English) who are neither fluent nor literate in 
either language’ and 

•presents statistics showing that the students 
‘end up at only Grade 4 level of 
achievement after 9 years of schooling’.  

•Causing serious mental harm?
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Australia - Education in English “severely 
inhibited the children’s education”

Anne Lowell and Brian Devlin (1999) in an 
article called “Miscommunication between 
Aboriginal students and their non-Aboriginal 
teachers in a bilingual school”, demonstrate that 
education through the dominant language, 
English, “severely inhibited the children’s 
education” (p. 137)) and was “the greatest 
barrier to successful classroom learning for 
Aboriginal children” (156). 
 
Causing serious mental harm?
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India, Jharkhand - 30% of children pushed 
out after grade 1 (UNICEF Report 2013)

In Jharkhand, 96% of the children in the state 
have home languages which are different from 
Hindi (many are from Scheduled tribes). 
However, the teaching language from grade 1 is 
Hindi. No attention is paid to children's 
languages. More than 30% children drop out 
(=are pushed out) of school after grade 1, year 
after year. They get NO formal education and 
cannot develop their capabilities to the full, with 
all the consequences this has for their self-esteem, 
their job prospects, future life, etc.
Causing serious mental and physical harm?
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 Orissa, India, 2007

National Workshop on 

MLE 14-15 Feb'07 6 

Dropout Rates at Elementary level 
(Source : DEE, Orissa) 

Category Overall 

Children 

S.T. Children Gap 

Year Total Girls Total Girls Total Girls 

2002-03 59.0 60.5 77.7 80.3 18 20 

2003-04 57.5 58.6 70.3 73 13 15 

2004-05 49.2 50.0 69.5 72 20 22 
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Subtractive dominant-language medium education for 
ITM children can have harmful consequences 

socially, psychologically, economically, 
politically:

•very serious mental harm: social dislocation, psychological, 
cognitive, linguistic and educational harm, and, partially 
through this, also economic, social and political 
marginalization

•often also serious physical harm, e.g. in residential 
schools, and as a long-term result of marginalization - 
e.g. alcoholism, suicides, incest, violence. Indigenous 
peoples are overrepresented on all.
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Skutnabb-Kangas, Tove 
(2000). Linguistic 

genocide in education 
- or worldwide 

diversity and human 
rights? 

New York: Taylor & Francis, 
818 pages.

 (my home page www.Tove-
Skutnabbb-Kangas.org/ has a 

list of contents).
Also republished 2008, 

Hyderabad; Orient 
BlackSwan 
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What	  about	  those	  groups	  that	  HAVE	  
succeeded?	  E.g.	  several	  Asian	  groups?

In the USA and Canada, it is fair to say that these 
immigrant minority groups have succeeded NOT 
BECAUSE of the way their formal education has 
been organised, but DESPITE it. Extra hard 
work, after-school and summer mother tongue 
classes, continued immigration with new speakers, 
etc etc.

Education should not be organised so that only 
those with extra resources can succeed. It should 
be organised so that everybody has a fair chance.
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 Our second Expert paper (2008):
Robert Dunbar & Tove Skutnabb-Kangas 

Forms of Education of Indigenous 
Children as Crimes Against Humanity?
[In the UN system: Expert paper for the 
United Nations Permanent Forum on 
Indigenous Issues, presented by Lars-
Anders Baer, in collaboration with 
Robert Dunbar, Tove Skutnabb-Kangas 
& Ole-Henrik Magga]. New York: United 
Nations Permanent Forum on Indigenous 
Issues. 2008.
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In the second Expert paper we 
conclude that when States persist in 
subtractive educational policies (as 
most states today do), implemented in 
the full knowledge of their devastating 
effects on ITM children, this can, from 
an educational, linguistic, 
psychological and sociological point of 
view be described as a form of 
linguistic and cultural genocide. 
However...
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 ... to claim also legally that this 
education is genocide, we need 
some more court cases to 
ascertain the precise 
interpretations of some concepts 
(e.g. “intent”) in the Genocide 
Convention’s definitions.
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  But there are several recent examples already 
where lawyers conclude that the “intent” need 
not be expressed directly and openly. (No state 
says: we intend to harm children).

 Instead, it can be deduced from the results, i.e. 
if  the state organizes educational structures 
which are known to lead to negative results, this 
can be seen as “intent” in the sense of Art. 2.
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  Julia Ringelheim (2013: 104-105), for instance, 
discusses a landmark judgment where the 
European Court of Human Rights 

“makes clear that no intention to discriminate is 
required for the discrimination to exist: the sole 
fact that a measure has a disparate impact on a 
minority is sufficient to establish the existence 
of differential treatment – whatever the intent 
behind the policy. This opens the possibility of 
addressing structural or systemic forms of 
discrimination.”
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International criminal responsibility?

In our 2010 book (Skutnabb-Kangas & Dunbar) 
we also consider the extent to which the various 
forms of submersion education practiced both 
earlier and today by States could be considered to 
give rise to international criminal responsibility.

 The term ‘crime against humanity’, first used in 
the modern context in respect of the massacres of 
Ottoman Turkey’s Armenians of 1915, was 
translated into international legal principle in 
1945. 
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International criminal responsibility?
 The most complete description of 
what constitute “crimes against 
humanity” is now set out in the 
Rome Statute of the International 
Criminal Court of 17 July, 1998 (the 
“ICC Statute”)
 (http://untreaty.un.org/cod/icc/statute/
romefra.htm).
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International criminal responsibility?
Although long associated with armed 
conflict, it is now accepted that these 
crimes can also be perpetrated in times 
of peace; this can now be seen as part of 
customary international law. We look at 
four common features that apply to both 
war-time and peace-time crimes against 
humanity, using Cassese’s definitions 
and interpretations 
(2008, 98-101). 
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International criminal responsibility?
First, they are “particularly odious offences in that they 
constitute a serious attack on human dignity or a grave 
humiliation or degradation of one or more persons”. 

Second, they are not isolated or sporadic events, but “are part 
of a widespread or systematic practice of atrocities that either 
form part of government policy or are tolerated, condoned, or 
acquiesced in by a government”. 

Third, such crimes can be perpetrated in time of war or in 
peace. 

Fourth, they are committed against civilians or, under 
customary international law, enemy combatants in armed 
conflicts (Cassese, 2008, 98-101; emphases added).
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Summing up
Subtractive dominant language medium education 
can already linguistically, psychologically, 
sociologically and educationally be seen as 
genocide. For a legal acceptance of this, and for 
seeing it as a crime against humanity, court cases are 
needed which clarify some of the concepts. The 
laws are not particularly clear, and are evolving 
through court cases, but  we expect an evolution 
that will ultimately lead to the stigmatisation 
through law of subtractive educational practices 
and policies.
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Court cases needed

When those needed court cases start, 
education authorities all over the world 

will have a serious problem...

Education of immigrant minorities, in the 
USA and in most EU countries today is 

also submersion...
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 ITM parents who demand and choose 
mother-tongue-based multilingual 

education (MLE) rather than 
dominant-language medium 

education are in fact promoting their 
children’s social mobility even 

economically, a conclusion using 
theories by Amartya Sen, economics 

Nobel laureate
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Poverty as capability 
deprivation
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Eminent welfare economist and economics Nobel 
Prize laureate Amartya Sen (1985) conceptualises 
poverty as “capability deprivation”

“Even the relevance of low incomes, meagre 
possessions, and other aspects of what are 
standardly seen as economic poverty relates 
ultimately to their role in curtailing capabilities 
(that is, their role in severely restricting the 
choices people have) … Poverty is, thus, 
ultimately a matter of ‘capability deprivation’ 
and ‘unfreeedom’” (Dreze & Sen 1996: 10-11).
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Poverty	  as	  capability	  depriva<on	  
Capability (Dreze & Sen 2002), “refers to the ultimate combinations 
of functionings from which a person can choose” (35). Freedom is 
“the range of options a person has in deciding what kind of life to 
lead” (35-36).
  Thus, curtailment of capabilities and lack of real social 
opportunity, are relevant for understanding the nature and causes 
of poverty (rather than the conventional indicators such as low 
income or impoverishment of life conditions).

Sen explores the cyclic nature of the relationship between 
social discrimination, lack of opportunities, lack of 
freedom, capability deprivation and poverty. (Dreze & 
Sen 2002: 6).  
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Poverty	  as	  capability	  depriva<on	  

It is necessary to identify capability 
inputs and obstacles to the realization 
of capabilities (Robeyns 2006). 
Education, which plays a crucial 
enabling role in Sen’s view of 
economic development, can be seen 
as a major capability input.  
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Poverty	  as	  capability	  depriva<on	  
 This is particularly crucial for many societies in South 

Asia, such as India and Nepal, where social divisions, based 
on such distinctions as tribe, caste, class, culture, language, 
and religion, are pervasive.  Dreze and Sen (2002) speak of 
the substantial problem of ‘voicelessness’ of the 
disadvantaged groups in India, particularly the Scheduled 
Tribes, arising out of the large-scale oracy/”illiteracy” and 
lack of (formal) education, both of which impede economic 
development. But the concept of capability deprivation is 
equally important in all parts of the world; most formal 
education of ITM children (including both national and 
immigrant/refugee minorities) violates their right to 
education.
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Poverty	  as	  capability	  depriva<on	  
Summarising then, ‘poverty is no longer to be viewed 
simply in terms of generating economic growth; 
expansion of human capabilities can be viewed as a more 
basic objective of development’ (Misra & Mohanty 
2000a: 263). Since the loci of poverty, and of intervention, 
are in Sen's view, economic, social and psychological, and 
measures have to be taken in each of these areas, the 
central question in reducing poverty is: ‘What is the most 
critical (and cost-effective) input to change the conditions 
of poverty, or rather, to expand human capabilities? 
(ibid.). There is ‘a general consensus among the 
economists, psychologists and other social scientists that 
education is perhaps the most crucial input’ (ibid.).
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Thus if poverty is understood as “both a set of 
contextual conditions as well as certain processes which 
together give rise to typical performance of the poor and 
the disadvantaged” in school, and if of “all different 
aspects of such performance, cognitive and intellectual 
functions have been held in high priority as these 
happen to be closely associated with upward socio-
economic mobility of the poor” (Misra & Mohanty 
2000b: 135-136), then we have to look for the type of 
division of labour between both/all languages in 
education that guarantees the best possible development 
of these “cognitive and intellectual functions” which 
enhance children’s “human capabilities” (Skutnabb-
Kangas & Dunbar 2010: 68-69). This is where MLE 
comes in.
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Submersion education of ITM children today is 
not enhancing but rather curtailing these 
cognitive functions (e.g. Skutnabb-Kangas 
1984, 2000, Skutnabb-Kangas & Mohanty 
2009, Skutnabb-Kangas and Dunbar 2010). 
Thus it deprives children of the choices and 
freedom that are associated with the necessary 
capabilities. Today’s ITM education represents 
capability deprivation, including identity 
deprivation. Submersion education 
generally leads to low levels of 
achievement in content learning AND 
languages learning.
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Even those with probably good intentions often present ITM 
young people’s situation as either/or. Indigenous youth “have 
to” EITHER preserve their culture, including the language, OR 
adopt a modern lifestyle. Jan Blommaert (2004: 60), in an 
article criticizing an LHRs approach, presents the medium of 
education as a matter of either/or choices, where choosing L1 
promotion is seen as preventing upward mobility: 

“The choice for English/French rather than indigenous 
languages in education is at the grassroots level often motivated 
by means of discourses of ‘getting out of here’ and towards 
particular centres – metropolitan areas – where upward social 
mobility at least looks possible… L1 promotion is thus seen as 
an instrument preventing a way out of real marginalization and 
amounting to keeping people in their marginalized 
places” (Blommaert 2004: 60; emphases added). 
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Deception and lack of knowledge

To present ITM education as an “either/or” choice 
constructs consent about “both/and” as impossible 
by not even mentioning both/and as a possibility.
To present mother-tongue-based multilingual 
education, MLE, and support for Indigenous/ Tribal /
Minority (ITM) mother tongues as something that 
prevents upward mobility (when it in fact supports it) 
is real deception.

It shows that researchers doing it know very little 
about both education and economic theories. 
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Subtractive dominant-language 
medium education for ITM 

often curtails the development of the 
children’s capabilities (causing serious 
mental harm), and  perpetuates thus poverty 
(Amartya Sen) (causing serious physical 
harm). THUS it fulfills requirements for 
genocide in the UN Genocide Convention’s 
Article II(b) 
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Multidisciplinarity needed!

As you can see, a “legal” approach only is 
not enough to even start looking at to 
what extent subtractive education of 
ITMs might be seen as genocide or a 
crime against humanity. One needs a 
multidisciplinary approach - minimally 
sociolinguistics, education, social 
anthropology, economics...
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Historically, Indigenous/Native (and 
minority) parents have not “chosen” for the 

children to learn the dominant languages
 at the cost of the mother tongues.

Their languages have disappeared as a 
result of linguicism (linguistically argued 

racism) and  linguistic genocide. These are 
related to  wrong growthism economics.

This kind of education continues today in 
most of the world.
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The United Nation’s 2004 Human Development 
Report linked cultural liberty to language rights 

and human development

It argued that there is “no more powerful 
means of ‘encouraging’ individuals to 
assimilate to a dominant culture than having 
the economic, social and political returns 
stacked against their mother tongue.  Such 
assimilation is not freely chosen if the choice 
is between one’s mother tongue and one’s 
future”.

130Thursday, June 13, 13



 For a choice to exist
- alternatives need to exist. Mother-tongue-based 
multilingual education (MLE) does not exist today for 
most ITM (Indigenous/Tribal, Minority/minoritised) 
children - they HAVE to accept dominant-language-
medium education

- parents need to have solid, research-based knowledge 
about the long-term consequences of their choices (prior, 
free and INFORMED consent...)

- parents need to know that all languages are fit for 
education, and that either/or is a false ideology. Children 
can learn BOTH their own language AND one or several 
dominant languages well if the education is organised to 
make this possible.
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Causes	  for	  the	  need	  of	  revitalisa<on
It is clear that those ITM children who have been taught in a 
dominant foreign language which they, at least initially, did 
not understand, have NOT had access to education, even if it 
should have been their basic human right. The result of this 
dominant/foreign/second-language medium education has in 
most cases been that they have not learned to read or write 
their own language; often their competence in the dominant 
language has not reached the level that dominant-language 
peers have; their school achievement has at least at a group 
level been low, and many have been ashamed of their 
language and culture, and have therefore not taught it to their 
own children, in the (wrong) belief that this would help the 
children. This vicious circle has in most cases been the main 
reason for the present need for revitalisation.
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A complete structural change of the 
system is needed. - Formal educa-
tion plays an important part in long-
term system-wide changes in 
several ways (qualifications; self-
confidence; attitudes;  identity). 
Changes also presuppose that 
every child can fully realise the 
capabilities that the child has.
 This is not happening today.
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We do not NEED to participate in 
linguistic genocide in education. It is 
perfectly possible to combine the 
learning of BOTH languages, to have 
both/and/and. If education is properly 
organised, children in mother-tongue-
based multilingual education MLE 
can learn several languages at a very 
high level, and achieve in school, as 
for instance the Saami in Norway and 
Finland show.
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How can formal education, and, 
especially, the choice of medium of 

education, help in making 
linguistically and culturally diverse 

societies more equal?
The solutions and choices are fairly 

clear, provided the political will 
exists. So far, it has not existed in 

most of the world.
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Social justice through mother-tongue-based multilingual 
education 

Globally, most education of Indigenous /tribal, minority and minoritised (ITM) 
children (including immigrant minorities) through the medium of dominant 
languages today violates the right to education and is organised against solid 
research evidence of how it should be conducted. It also promotes poverty.

It can sociologically, psychologically, linguistically and educationally be termed 
genocide, according to definitions of genocide in the Unites Nations 1948 
Convention on the Prevention and Punishment of the Crime of Genocide. 
Legally, it can probably already be seen as a crime against humanity. Many 
children lack in practice several of the most important rights needed for them to 
maintain and develop their languages, cultures and ways of life. Mother-
tongue-based multilingual education (MLE) is the most vital educational 
linguistic human right. It can also lead to more social justice and diminishing 
gaps between rich and poor. 

Education and mass media are the most important direct causal factors in the 
disappearance of the world’s languages; structural political and economic factors 
are behind them. The killing of languages is also an important factor in the 
disappearance of biodiversity (check www.terralingua.org). 
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“Every child in the world 
has the right to education

through the medium of
 their mother tongue”

Ex Minister of Education in KurdistanAbdul-Aziz Taib, 
interview 15 March 2006, photo Tove Skutnabb-Kangas
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BUT what is a mother tongue? 

Below are some definitions. 

139Thursday, June 13, 13



Definitions of mother tongue(s), MTs
Criterion Definition
ORIGIN The language(s) learned first

IDENTIFI-
CATION

a. Internal  (own)
b. External (by 

others)

a. The language(s) one identifies 
with

b. The language(s) one is identified 
as a native speaker of by others

Competence The language(s) one knows best

Function The language(s) one uses most
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Four theses about mother tongues
• An individual can have at least two, possibly three 

mother tongues. “Multilingualism” can be one’s MT 
(urban youth in multilingual environments)?

• The mother tongue(s) can vary, depending on which 
definition is used

• The mother tongue(s) can change during a person’s 
life time according to all other definitions except the 
definition by origin (exception: the Deaf)

• The definitions can be organised hierarchically in 
relation to how much they respect Linguistic Human 
Rights (LHRs)

141
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Mother tongues  of linguistic 
majorities

For linguistic majorities (e.g. speakers 
of Nepali in Nepal) all the definitions 
usually converge. They have learned 

Nepali first, they identify with Nepali, 
are identified by others as native 

speakers of Nepali, know Nepali best 
and use Nepali most.
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Mother tongues of Indigenous/tribal  and 
minorities/minoritised people(s) (ITMs)

• “Tribal” is the official term for Indigenous peoples in many 
countries (e.g. India, Nepal).

• There are many terms for Indigenous peoples (Native 
Americans, First Nations, Aboriginal peoples, etc). In Africa 
the term has so far been ambiguous. Many African people(s) 
participate in the UN Permanent Forum on Indigenous 
Issues.

• “Minoritised” reflects power relations; minoritised 
people(s) can be a numerical majority, or any peoples in 
countries with no numerical majorities where dominant 
linguistic groups need to be reduced to equality. 
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Mother tongues of Indigenous/tribal  and 
minorities/minoritised people(s) (ITMs)

• If ITMs live and work where the majority language 
dominates, the majority language mostly becomes 
their most used language in most formal domains 
and often also informally. 

• Therefore it is not fair to use a mother tongue 
definition by function - they have not chosen freely 
to use the majority language most.

• The red in the next Table shows that this definition 
does not respect Linguistic Human  Rights.
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Definitions of mother tongues
Criterion Definition
ORIGIN The language(s) learned first

IDENTIFI-
CATION

a. Internal  (own)
b. External (by 

others)

a. The language(s) one identifies 
with

b. The language(s) one is identified 
as a native speaker of by others

Competence The language(s) one knows best

Function The language(s) one uses most
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Mother tongues of Indigenous/tribal  and 
minorities/minoritised people(s) (ITMs) 2

• If ITMs get their education in submersion 
programmes (through the medium of the 
majority language), the majority language 
often becomes the language they know best 
in most more formal domains. 

• Therefore it is not fair to use a mother 
tongue definition by competence either. 
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Definitions of mother tongues
Criterion Definition
ORIGIN The language(s) learned first

IDENTIFI-
CATION

a. Internal  (own)
b. External (by 

others)

a. The language(s) one identifies 
with

b. The language(s) one is identified 
as a native speaker of by others

Competence The language(s) one knows best

Function The language(s) one uses most
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Often a combination of mother tongue 
definitions by origin and by internal 

identification is a good mother tongue 
definition for ITMs.  
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Definitions of mother tongues
Criterion Definition
ORIGIN The language(s) learned first

IDENTIFI-
CATION

a. Internal  (own)
b. External (by 

others)

a. The language(s) one identifies 
with

b. The language(s) one is identified 
as a native speaker of by others

Competence The language(s) one knows best

Function The language(s) one uses most
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But there are exceptions.
 ONE exception is the Deaf.  90-95% of 

Deaf children are born to hearing 
parents. If the children get a good 

education, they learn Sign language 
early on, and get most of their 

education through a Sign language.

But children and parents do not have 
the same  mother tongue.
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For most Deaf children the most fair 
mother tongue definition is:

The language that they identify with 
(often, at least later on, also in 
combination with an external 

identification: the language that they 
are being identified as native speakers 

of by others).
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For Deaf children, a Sign language is 
the only language that they can express 

themselves fully in.  They cannot do 
this in any spoken language, except in 
writing. Therefore we can, for them, 

also add a modified  definition by 
competence:  The mother tongue is the 

language that they identify with and 
that they can express themselves fully 

in. 
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Definitions of mother tongues
Criterion Definition
ORIGIN The language(s) learned first

IDENTIFI-
CATION

a. Internal  (own)
b. External (by 

others)

a. The language(s) one identifies 
with

b. The language(s) one is identified 
as a native speaker of by others

Competence The language(s) one can express 
oneself best in

Function The language(s) one uses most
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The other important exception is 
forcibly assimilated Indigenous/tribal 

or minority/minoritised children
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If the forcible assimilation has 
happened already for the parent or 

grandparent generation, it is not fair to 
use a mother tongue definition by 

origin either, because the parents have 
not spoken (or have not been able to 
speak) the mother tongue (e.g. Saami 
or Maliseet or Venda) to the children. 
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Definitions of mother tongues
Criterion Definition
ORIGIN The language(s) learned first

IDENTIFI-
CATION

a. Internal  (own)
b. External (by 

others)

a. The language(s) one identifies 
with

b. The language(s) one is identified 
as a native speaker of by others

Competence The language(s) one knows best

Function The language(s) one uses most

156Thursday, June 13, 13



In this case a mother tongue definition 
by internal identification can be the 

only possible fair definition. 
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Definitions of mother tongue
Criterion Definition
ORIGIN The language(s) learned first

IDENTIFI-
CATION

a. Internal  (own)
b. External (by 

others)

a. The language(s) one identifies 
with

b. The language(s) one is identified 
as a native speaker of by others

Competence The language(s) one knows best

Function The language(s) one uses most
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My claim is:

It is possible to identify with a language 
that one does not know.

It is possible to have a mother tongue that 
one does not have (any or “full”) 

competence in.
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It is possible to identify with a language that one 
does not know.

It is possible to have a mother tongue that one 
does not have (any or “full”) competence in.

If this were to be accepted in international law 
(and it has not yet been tried in court), those few 

rights that exist to mother tongue medium 
education and to learning the mother tongue as a 

subject, would also apply to ITM children in 
various revitalisation programmes.
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Conclusion for regenesis/revitalisation
• When forcible assimilation has led to a language being 

seriously endangered (“dying”, “moribund”, in need 
of revival) or “neglected” (endangered, in need of 
revitalisation), the strategy could (should?) be to 
ONLY use a mother tongue definition by internal 
identification, when demanding full Linguistic Human 
Rights for individuals and collectivities, regardless of 
whether the individuals are receptive or productive 
users or non-users.

• At the same time, claims for compensation for mother 
tongue loss should be raised in courts.

161
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Linguistic Human Rights might be one way of
§Promoting self-determination, including understanding 

and demanding free prior informed consent;

§Preventing linguistic genocide;

§Promoting the maintenance of  the world’s linguistic 
diversity, and, through this, promoting biodiversity;

§  Promoting integration and defending people against 
forced assimilation which leads to homogenisation;

§Promoting positive state policies towards Indigenous and 
minority languages and their speakers: including fighting 
poverty through capability development in education; 

§Fighting global growthism through knowledge about 
sustainability and thus protecting Mother Earth. 
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Linguis<c	  Human	  Rights	  -‐	  read	  more

A thorough presentation of the most important 
language rights in education from human 
rights documents can be read online in 
Chapter 2 of Skutnabb-Kangas and Dunbar 
(2010), at http://www.e-pages.dk/grusweb/55/ 
- it is the main source of legal issues in 
education in this presentation. The book also 
present alternatives in education, i.e. mother-
tongue-based multilingual education models.
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Our book Skutnabb-
Kangas, Tove & Dunbar, 

Robert (2010) 
Indigenous Children’s 

Education as 
Linguistic Genocide 
and a Crime Against 
Humanity? A Global 

View (http://www.e-
pages.dk/grusweb/55/) has 

many examples of 
education that violates 

children’s right to 
education.
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Some of the 
experiments and 
programmes that I 
would have mentioned 
had  I had two days 
instead of one hour are 
described in this book, 
published in India by 
Orient BlackSwan for 
Southeast Asia; see 
http://uri.fi/EO/; 
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Almost the same 
book was published 

in 2009 by 
Multilingual Matters 

in UK in my series 
Linguistic Diversity 

and Language 
Rights; see 

http://tiny.cc/6eRkp 
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201+                   2010

                                             
Heugh, Kathleen & 

Skutnabb-Kangas, Tove 
(eds). Multilingual 

Education Works. From 
the Periphery to the 
Centre.Hyderabad: 

Orient Blackswan (2010). 
For a list of contents, see 

www.Tove-Skutnabb-
Kangas.org and go to 

“most recent 
publications”.
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201+                   2010

Skutnabb-Kangas, Tove
& Heugh, Kathleen (eds) 
(2012). Multilingual 

Education and Sustainable 
Diversity Work: From  

Periphery to  Centre. New 
York: Routledge. For a list 

of contents, see www.Tove-
Skutnabb-Kangas.org and 

go to “most recent 
publications”.
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Olthuis, Marja-Liisa,  Kivelä, Suvi,
 and Skutnabb-Kangas , Tove

 (2013). Revitalising Indigenous 
languages! How to recreate a lost 
generation. Bristol: Multilingual 

Matters. Series Linguistic
 Diversity and Language Rights.

See www.casle.fi

The picture shows one of the students, 
a Language Mistress, and Suvi’s son, 

coming back from a fishing trip, 
where only Aaanaar Saami 

was spoken.
 

 It was published 7th February 2013.
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Finally... go to the net and see

Documentary film
“Reborn”

  Aanaar Saami revitalisation
by Suvi Kivelä

https://www.youtube.com/watch?
v=e0YcIkUoEhc

see also www.casle.fi
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